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igyh vkSj nwljh d{kk ds cPpksa ds
fy, Øfed iqLrdekyk

igyh d{kk esa izos'k ysrs le; cPps viuh Hkk"kk osQ cgqr lkjs 'kCnksa osQ
vFkZ tkurs gSaA os ph”kksa dks muosQ lanHkZ esa ;kfu muosQ O;kogkfjd :i esa
igpkurs gSa vkSj vius ?kj esa cksyh tk jgh Hkk"kk dh okD; lajpuk dks Hkh
tkurs gSaA LowQy dks ;g Bksl Hkk"kk;h uhao gjsd cPps esa rS;kj feyrh gSA
;fn LowQy bl uhao dks vk/kj cukdj pys rks lHkh cPpksa dks pan eghuksa
esa gh i<+uk&fy[kuk fl[kk;k tk ldrk gS ysfdu izk;% ,slk gksrk ugha gSA
ge lHkh bl lPpkbZ ls okfdI+kQ gSa fd gekjs LowQyksa esa vkus okys vf/drj
cPps ikBd ugha cu ikrsA ik¡poha rd vkdj Hkh cgqr lkjs cPps v{kj
igpkuus ij gh vVosQ jgrs gSa vkSj tks i<+uk lh[k Hkh ysrs gSa] os lgh
ek;uksa esa liQy ikBd ugha cu ikrsA ikBd u cu ikus ls gekjk vk'k;
gS fd cPpksa esa i<+us dh vknr vkSj i<+us ls feyus okyh [kq'kh dh ykylk
iui gh ugha ikrhA

LowQyksa dh bl fujarj py jgh xgjh vliQyrk dks gesa vc jksduk gS vkSj

cj[kk
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bls ge jksd ldrs gSaA vxj ge i<+uk fl[kkrs le; cPpksa osQ ml Kku
vkSj vuqHko dks d{kk esa LFkku nsa ftldk f”kØ mQij fd;k x;k gSA ,slk
djus ls os mlh lgtrk ls i<+uk lh[k tk,¡xs] ftl lgtrk ls os ?kj esa
cksyuk lh[k pqosQ gksrs gSaA LowQy osQ 'kq#vkrh oqQN eghuksa esa gh gjsd cPpk
le> osQ lkFk i<+uk lh[k ldrk gSA ”k:jr gS] LowQy osQ iz;klksa esa xgurk
ykus dh vkSj cPpksa dks i<+uk fl[kkus dh v{kj i¼fr ls vk”kkn gksdj
,d u, fljs ls lkspus dhA bl fn'kk esa ,u-lh-bZ-vkj-Vh- us ,d egRoiw.kZ
dne mBk;k gSA cPpksa dh i<+uk lh[kus dh uSlfxZd {kerkvksa dks è;ku
esa j[krs gq, cj[kk Øfed iqLrdekyk rS;kj dh xbZ gSA bl iqLrdekyk
dk vk/kjHkwr fopkj gS fd ;fn cPps 'kq: ls gh le> vkSj e”ks osQ
lkFk i<+sa rks os cgqr ”kYnh i<+uk lh[k tk,¡xs vkSj liQy ikBd cu
ik,¡xsA Øfed iqLrdekyk ,d f'k{kk'kkL=kh; lalk/u gS ftlls igyh vkSj
nwljh d{kk osQ cPpksa dks i<+uk lh[kus esa enn feysxh vkSj muesa ”;knk ls
”;knk i<+us dh yyd txsxhA

cPps i<+uk oSQls lh[krs gSa\

i<+us dh izfØ;k esa vuqeku yxkus dh egRoiw.kZ Hkwfedk gksrh gSA i<+uk
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lh[k jgs cPpksa dks 'kq: ls gh ikB~;lkexzh esa vuqeku yxkdj i<+us osQ
volj feyus pkfg,A vkerkSj ij ,slk gksrk ugha gSA gekjh f'k{kk O;oLFkk
esa 'kq#vkrh d{kkvksa esa cPpksa dks flI+kZQ v{kjksa dks èofu;ksa lss tksM+uk
fl[kk;k tkrk gSA ;g eku fy;k tkrk gS fd v{kjksa vkSj èofu;ksa dk laca/
fcBkrs&fcBkrs cPps /hjs&/hjs i<+us yxsaxsA bl rjhosQ ls cPps v{kj tksM+rs
gq, i<+uk lh[k tk,¡ rks Hkh os ikBd ugha cu ikrs gSaA i<+h gqbZ lkexzh dks
le>dj] ml ij viuh jk; cuk ikuk rks cgqr nwj dh ckr gSA bldk ,d
dkj.k ;g gS fd ge i<+rs le; vuqeku yxkus dk izf'k{k.k nsus ij dHkh
è;ku gh ugha nsrsA cfYd ;fn cPpk vuqeku yxkdj i<+us dk ç;kl djrk
gS vkSj mlesa dksbZ xyrh djrk gS rks mls Vksd fn;k tkrk gSA

cj[kk osQ rgr ;g iz;kl fd;k x;k gS fd cPpksa dks bl iqLrdekyk dh
dgkfu;ksasa dks i<+rs le; ikB~;lkexzh osQ ckjs esa vuqeku yxkus osQ Hkjiwj
ekSosQ feysasA cPps vuqeku yxkrs le; vius vuqHkoksa] O;kogkfjd Kku vkSj
Hkk"kk osQ ekSf[kd :i dh tkudkjh dks mi;ksx esa yk ik,¡xsA blfy, lkjh
dgkfu;k¡ cPpksa osQ nSfud vuqHkoksa osQ vk/kj ij gh jph xbZ gSaA i<+us osQ
dkS'ky dk cPpksa osQ laKkukRed fodkl esa egRoiw.kZ ;ksxnku gksrk gSA
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cPpksa dks tc Lo;a i<+us osQ fy, izpqj ek=kk esa fdrkcsa feysaxh rks u osQoy
mudh i<+us dh {kerk fodflr gksxh] cfYd LowQyh Kku osQ gjsd {ks=k esa
mudks ykHk feysxkA

cj[kk dh dgkfu;ksa dk Lo:i

cj[kk esa pkyhl dgkfu;k¡ gSa tks Ikk¡p dFkkoLrqvksa vkSj pkj Lrjksaa esa
foHkkftr gSaA Lrjkuqlkj dgkfu;ksa esa okD;ksa dh la[;k ,oa dFkkudksa dh
xw<+rk c<+rh tkrh gSA izR;sd dFkkoLrq esa nks eq[; ik=k gSa ftuosQ }kjk
dgkfu;k¡ izLrqr dh xbZ gSaA teky vkSj enu iM+ksl esa jgus okys nksLr gSa
tks [kkus dh ph”kksa esa cgqr #fp ysrs gSaA blh rjg jek vkSj jkuh nks cgusa
gSa ftuosQ nSfud thou ij vk/kfjr dgkfu;ksa esa ;g fcanq mHkjrk gS fd
cPps vius vkl&ikl ekStwn gjsd ph”k vkSj balku ls cjkcj dk fj'rk
eglwl djrs gSa vkSj muls tqM+h gj NksVh&ls&NksVh ckr ij è;ku nsrs gSaA
dkty vkSj ek/o HkkbZ&cgu gSa ftuosQ n`f"Vdks.k ls ge cPpksa osQ ml
lq[k dks eglwl dj ldrs gSa tks mUgsa tkuojksa vkSj if{k;ksa dks ns[kdj
rFkk muosQ lkFk jgdj feyrk gSA thr vkSj ccyh osQ }kjk cPpksa osQ
fofHkUu rjg osQ [ksy vkSj muls tqM+h gqbZ e”ksnkj rjdhcksa osQ ckjs esa irk
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pyrk gSA rksfl;k vkSj feyh nks lgsfy;k¡ gSa tks fdlh Hkh lkekU; yM+dh
dh rjg vius vkl&ikl dh gj ph”k osQ ckjs esa tkuuk pkgrh gSa vkSj
mlosQ VwVus ;k fcxM+us dh fpark u djosQ mlesa [ksy osQ ekSosQ <w¡<+ ysrh gSaA

cj[kk dh dgkfu;ksa osQ pkj Lrj gSaA  okD; lajpuk] 'kCnksa dh la[;k]
midFkkudksa dh la[;k vkSj xgurk osQ vk/kj ij bu dgkfu;ksa dk Lrj
fu/kZfjr fd;k x;k gSA tSls&tSls Lrj c<+rk gS] okD;ksa ,oa dgkuh osQ
midFkkudksa dh la[;k c<+rh tkrh gSA

igyk Lrj µ bl Lrj ij nl dgkfu;k¡ gSaA gjsd dFkkud dh nks&nks
dgkfu;k¡ gSaA dgkfu;ksa esa gjsd i`"B ij ,d fp=k vkSj okD; fn;k x;k gSA
iwjh dgkuh esa flI +kZQ ,d ?kVuk ;k leL;k mHkjrh gSA okD; lajpuk esa
dkI+kQh nksgjko gS ftlls cPpksa dks i<+us esa enn feyrh gSA

nwljk Lrj µ bl Lrj ij nl dgkfu;k¡ gSaA blesa Hkh gjsd dFkkud dh
nks&nks dgkfu;k¡ gSaA dgkfu;ksa esa izR;sd i`"B ij nks okD; gSa vkSj 'kCnksa dh
la[;k c<+k nh xbZ gSA blesa Hkh izR;sd i`"B ij fp=k fn, x, gSaA okD;
lajpuk esa nksgjko gS ij igys Lrj osQ eqdkcys FkksM+k deA bl Lrj ij Hkh
dgkfu;ksa esa ,d gh ?kVuk ;k leL;k dk f”kØ gSA
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rhljk Lrj µ fiNys nks Lrjksa dh rjg bl Lrj ij Hkh nl dgkfu;k¡ gSa
vkSj gjsd dFkkud dh nks&nks dgkfu;k¡ gSaA dgkfu;ksa esa gj i`"B ij rhu
okD; gSaA dgkfu;ksa esa ,d cM+h ?kVuk osQ vanj nks&rhu NksVh ?kVukvksa dk
foLrkj fd;k x;k gSA u, 'kCnksa dh la[;k nwljs Lrj osQ eqdkcys ”;knk gSA
blesa Hkh gjsd i`"B ij fp=k fn, x, gSaA

pkSFkk Lrj µ bl Lrj dh nl dgkfu;ksa esa gjsd i`"B ij ,d fp=k vkSj
pkj okD; gSaA dgkuh esa nks&rhu NksVs&NksVs dFkkud gSa ftlls u, 'kCnksa
dh la[;k Hkh c<+ xbZ gSA dgkuh osQ dFkkudksa esa nksgjko j[kk x;k gS
ysfdu okD; lajpuk esa nksgjko cgqr de gSA

cPps tc ,d Lrj dh dgkuh i<+ ysus osQ ckn vxys Lrj dh fdrkcsa
mBk,¡xs rks [kqn mudk eukscy c<+sxk fd os vkxs c<+saA mUgsa bl ckr dh
NwV gksxh fd os igys i<+h xbZ fdrkcksa dks fiQj ls nksckjk i<+ ldrs gSaA
i<+h xbZ ph”k dks bPNkuqlkj ckj&ckj i<+us dk 'kSf{kd egÙo gksrk gS]
ysfdu ,slh NwV LowQyksa esa feyus okyh ikB~;lkexzh esa de gh feyrh gSA
,slh NwV nsus ls u osQoy cPps dk vkRefo'okl c<+rk gS fd og igys
i<+h gqbZ ph”k dks csgrj le> ik;k cfYd mldks dbZ vo/kj.kkvksa dks
u, n`f"Vdks.k ls le>us dk ekSdk Hkh feyrk gSA
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cj[kk esa cPpksa osQ jks”kejkZ osQ vuqHko

cj[kk dh dgkfu;k¡ cPpksa osQ ifjos'k vkSj muosQ jks”kejkZ osQ vuqHkoksa osQ
bnZ&fxnZ cquh xbZ gSaA vius ifjos'k vkSj vuqHkoksa dks dgkfu;ksa esa ikdj
cPpksa dks vuqeku yxkrs gq, le>dj i<+us esa enn feysxhA cj[kk osQ lHkh
ik=k NksVs cPps gSa tks gekjs ikBd cPpksa dh mez osQ gh gSaA dgkfu;ksa dks
jprs le; ;g ckr lcls ”;knk è;ku esa j[kh xbZ gS fd izR;sd dgkuh
,slh NksVh&lh ph”k ;k ?kVuk ij vk/kfjr gks tks bl mez osQ cPpksa dks
cgqr egRoiw.kZ vkSj jkspd yxrh gSA ?kVukvksa dks cPpksa dh u”kj ls
foLrkfjr fd;k x;k gSA vxj dksbZ ph”k ”kehu ij fxj tk, rks cPps cM+ksa
dh rjg lI+kQkbZ djus osQ fy, O;xz ugha gksrsA fpfM+;k dk vaMk fn[kus ij
cPpksa dh [kq'kh dh lhek ugha jgrh vkSj mls fcYyh ;k oqQÙkksa ls cpkus dh
f”kEesnkjh [kqn gh eglwl djus yxrs gSaA ,slh fLFkfr;ksa esa cPps ftl rjg
osQ dke djrs gSa] ogh bu dgkfu;ksa dk eq[; rRo gSA

dgkfu;ksa esa nksgjko

cPps vius vki dks dgkfu;ksa ls tksM+ ik,¡] blosQ fy, ifjfpr lanHkks± dk
bLrseky fd;k x;k gSA dgkuh dks fp=kksa dh enn ls le>us osQ ckn cPps
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tc nksgjk, x, okD;ksa ij ckj&ckj u”kj Mkysaxs rks os Lor% le> tk,¡xs
fd uhps D;k fy[kk gqvk gSA dgkuh le>us osQ lkFk&lkFk cPpss oqQN ljy
okD;ksa dks i<+uk Hkh lgtrk ls lh[k tk,¡xsA cj[kk dh dgkfu;ksa esa lHkh
okD; vke cksypky dh Hkk"kk osQ gSaA blls cPpksa dks ekSf[kd vkSj fyf[kr
Hkk"kk esa rkyesy cSBkus esa enn feysxhA os lgt :i ls ;g tku tk,¡xs
fd cksyh gqbZ ckr dks oSQls fy[kk tkrk gSA

fp=kksa esa dgkuh

cj[kk osQ pkjksa Lrjksa dh lHkh dgkfu;ksa esa izR;sd iUus ij ,d fp=k fn;k
x;k gSA LowQy osQ 'kq#vkrh nkSj esa tc cPps fyf[kr lkexzh ugha i<+ ikrs
gSa] rc Hkh os fp=kksa dh enn ls dgkfu;ksa dks le> ysaxsA bl vis{kk osQ
lkFk cj[kk esa fp=kksa ij fo'ks"k è;ku fn;k x;k gSA fp=kksa dks dgkuh dh
?kVukvksa rd lhfer ugha j[kk x;k gS cfYd muesa ”;knk ls ”;knk thoarrk
ykus dh dksf'k'k dh xbZ gS] ftlls fp=k vlyh thou dh >yfd;k¡ fn[kk
ik,¡A blls cPpksa dks fp=kksa dk e”kk ysus] dgkuh le>us vkSj ph”kksa osQ
ckjs esa ckr djus osQ i;kZIr volj feysaxsA fp=kksa esa cPpksa dks xfjek osQ
lkFk izLrqr fd;k x;k gSA mudh ckylqyHkrk u c<+k&p<+k dj fn[kkbZ xbZ
gS vkSj u gh mls ?kVk;k x;k gSA dgkfu;ksa esa vDlj cPpksa dks :<+ :i
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esa izLrqr fd;k tkrk gS ij cj[kk esa cPpksa dh izLrqfr lkekU; thou tSlh
gh dh xbZ gSA blls ikBd cPps dgkuh ls csgrj :i ls tqM+ ik,¡xs vkSj
ik=kksa esa viuk izfrfcac <¡w<+ ik,¡xsA

Hkk"kk esa uSfrdrk ,oa ewY;

;g ,d vke ekU;rk gS fd cPpksa dks tks Hkh i<+us osQ fy, fn;k tk,]
mlls os dqN&u&dqN lh[ksa ”k:jA cj[kk dh ladYiuk vkSj dgkfu;ksa dh
jpuk&izfØ;k] nksuksa Lrjksa ij cPpksa dks ewY; fl[kkus osQ o;Ldksa osQ lkekU;
vkxzg ls cpus dh Hkjld dksf'k'k dh xbZ gSA thou dh ljyrk vkSj
cPpksa dh NksVh&NksVh [kqf'k;ksa dks Hkk"kk esa fijksus dk iz;kl fd;k x;k gSA

Hkk"kk vius vki esa ,d laLdkj gSA izdkf'kr lkexzh dh Hkk"kk cPpksa osQ
vuqHkoksa dks ”kqcku ns losQ] muosQ eu dks Li'kZ dj losQ] ;gh mldh lcls
cM+h pqukSrh gSA dkSu cPpk ugha pkgrk fd og lkglh cus] fuHkhZdrk ls
[krjksa dk lkeuk djs] dfBu ifjfLFkfr;ksa esa Hkh u ?kcjk, vkSj cM+ksa osQ
lkeus viuh ckr n`<+rk ls j[k ik,A lHkh cPps vius lkekU; thou esa ,sls
NksVs&NksVs iz;kl djrs jgrs gSaA cPpksa dh blh vfHkyk"kk vkSj lgtrk dks
cj[kk esa LFkku fn;k x;k gSA
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cj[kk dh dgkfu;ksa esa ewY; bl rjg fijks, x, gSa fd ekuoh; laosnuk
Lo;a gh mHkj vkrh gSA felky osQ fy, rcyk dgkuh esa thr dk vius
firk dh rcyk ctkus dh dyk dks Lo;a lh[kus dh bPNk j[kuk vius
vki esa ,d cgqr cM+k ewY; gSA ukuh dk p'ek dgkuh esa jek ftl fpark
vkSj O;xzrk osQ lkFk viuh ukuh dk p'ek <w¡<+rh gS] mlls ,d cqtqxZ osQ
izfr ,d NksVs cPps dh laosnu'khyrk mHkjrh gSA rkykc osQ e”ks dgkuh
esa dkty vkSj ekèko tc cxqyksa dks mM+dj tkrs gq, ns[krs gSa vkSj vius
vki dks le>krs gSa fd cxqys vxys lky fiQj vk,¡xs rks Lor% gh
bar”kkj djus] izÑfr osQ pØ dks le>us vkSj nwljs dks mldh bPNk vkSj
”k:jrksa osQ lkFk Lohdkj djus dk ewY; mHkj vkrk gSA bl rjg osQ ewY;
cPpksa dh f”kanxh esa lgt :i ls 'kkfey jgrs gSaA cPpksa dh lgtrk]
mudh bZekunkjh] gj le; dqN u;k lh[kus dh pkg] cM+ksa dk I;kj ikus
dh bPNk vkSj gj dke [kqn djus dh ps"Vk] mu lcls cM+s uSlfxZd
laLdkjksa vkSj ewY;ksa esa ls gSa ftuosQ }kjk vè;kid vkSj ekrk&firk cPpksa
osQ laLdkjksa dks le> ik,¡xsA

i<+us osQ lalk/u

jk"Vªh; ikB~;p;kZ dh :ijs[kk (2005) osQ rhljs vè;k; esa cPps i<+uk
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D;ksa ugha lh[krs\ 'kh"kZd osQ rgr ;g flI +kQkfj'k dh xbZ gS fd d{kk esa
Nih gqbZ lkexzh dh cgqrk;r gks] laosQrksa] pkVZ] dk;Z lacaèkh lwpuk vkfn
mlesa yxs gksa rkfd fofHkUu v{kjksa dh èofu;k¡ lh[kus osQ lkFk os fyf[kr
laosQrksa dh igpku Hkh dj losaQA vkt LowQyh O;oLFkk esa bu lHkh
egRoiw.kZ rFkk mi;ksxh lalk/uksa dk vHkko gS] tks cPpksa osQ fodkl osQ
fy, ”k:jh gksrs gSaA izk;% laiUu oxks± osQ cPpksa dks ,sls lalk/u ?kj ij
gh fey tkrs gSa] tSls& fdrkcsa] if=kdk,¡] v[+kckj vkSj mudks fu;fer
:i ls i<+s tkus dh ifjokjtuksa dh vknrA xzkeh.k ,oa 'kgjh fu/Zu oxZ
osQ cPpksa osQ thou esa bl rjg osQ lalk/uksa dk vHkko jgrk gSA pkyhl
fdrkcksa dh bl iqLrdekyk dks d{kk esa j[kus ls lalk/uksa osQ bl vHkko
dks nwj fd;k tk ldrk gSA cPpksa dks iqLrdekyk feyus ls ekrk&firk
esa Hkh ;g fo'okl iSnk gksxk fd muosQ cPpksa osQ ikl i<+us dh lkexzh
izpqj ek=kk esa miyC/ gSA cj[kk iqLrdekyk ls cPpksa dks Lo;a dh [kq'kh
osQ fy, i<+us dh vknr Mkyus vkSj LFkk;h ikBd cukus esa enn feysxhA

f'k{kdksa dh Hkwfedk

cj[kk iqLrdekyk bl mís'; osQ lkFk fodflr dh xbZ gS fd blls
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f'k{kdksa dks ikB~;p;kZ dh vis{kkvksa dks iwjk djus esa enn feysA bl ckr
dk fo'ks"k è;ku j[kk tk, fd iqLrdekyk ikB~;iqLrd ugha gSA bl
iqLrdekyk dks ,d iwjd lkexzh osQ :i esa ns[kk tk ldrk gS] tks cPpksa
dks i<+us osQ fy, nh tkuh gSA f'k{kdksa ls ;g vis{kk gS fd os bl Øfed
iqLrdekyk dks d{kk esa ,sls LFkku ij j[ksaxs tgk¡ ls cPps vklkuh ls
fdrkcsa mBk losaQA f'k{kd cPpksa dks cj[kk dh fdrkcsa i<+rs jgus osQ fy,
fujarj izksRlkfgr djsaA mUgsa dgkfu;ksa dk ifjp; nsrs jgsa vkSj ik=kksa rFkk
fp=kksa osQ ckjs esa ppkZ djsaA ;g iqLrdekyk cPpksa osQ fy, gh gS] blhfy,
cPpksa dks nsrs le; fdrkcksa osQ iQVus ;k [kjkc gksus dh fpark u djsaA

f'k{kdksa dks ;g iz;kl djuk gS fd cPps dgkfu;ksa dks Lrjokj i<+sa] ;kfu
igys Lrj dh nl dgkfu;k¡ i<+us osQ ckn os nwljs Lrj dh dgkfu;k¡ 'kq:
djsa vkSj bl rjg Øeokj pkSFks Lrj rd tk,¡A gkyk¡fd cj[kk dh
dgkfu;k¡ pkj Lrjksa esa ck¡Vh xbZ gSa fiQj Hkh f'k{kd bl oxhZdj.k dks ,d
dBksj fu;e u ekusa vkSj vxj dksbZ cPpk pkSFks Lrj dh fdrkc igys mBk
ysrk gS rks mls Mk¡Vsa&iQVdkjsa ughaA vxj dksbZ cPpk ,d gh dgkuh dks
ckj&ckj i<+uk pkgrk gS ;k rhljs Lrj ij igq¡pus osQ ckn fiQj ls igys Lrj
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dh dgkfu;k¡ i<+uk pkgrk gS rks f'k{kd blls ijs'kku u gksaA ,slk gksuk
cgqr gh LokHkkfod gSA oqQN dgkfu;k¡ i<+ ysus osQ ckn cPps dk
vkRefo'okl c<+ tkrk gS vkSj cPpk Lor% gh mu dgkfu;ksa dks ckj&ckj
i<+us dk e”kk ysuk pkgrk gS] tks mlus igys i<+h FkhaA mls ;g vk'kk jgrh
gS fd bl ckj og mu dgkfu;ksa dks igys dh rqyuk esa ”;knk vPNh rjg
le> losQxkA blfy, f'k{kd cPps dh igys i<+h gqbZ dgkfu;ksa dks
ckj&ckj i<+us dh pkg dks ,d mRlkgo/Zd lwpd dh rjg ysaA ;g pkg
bl ckr dk çrhd gS fd cPpk vius fodkl osQ fy, [kqn fu.kZ; ys jgk
gS vkSj fo'okl osQ lkFk dne c<+k jgk gSA f'k{kdksa ls mEehn gS fd os
yphykiu cjrrs gq, cPpksa dks cj[kk dh dgkfu;k¡ i<+us osQ fy, ”;knk
ls ”;knk izksRlkfgr djsaxsA
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Barkhaa
Graded Reading Series
for Childrenz of Classes I and II
When children take admission in Class I they already
know the meanings of several words. Children recognise
things in their practical context and know the syntax of
their home language very well. This foundation becomes
available to the school ready-made in every child. By
treating this foundation as a pedagogic base, the school
can teach reading-writing to every child in a few months.
But it does not happen in most cases. We are familiar
with the reality that most children coming to our schools
do not become readers. Even in Class V many children
remain stuck on recognising letters and the ones who
somehow learn to read do not really become successful
readers in a true sense. By this we imply that the habit of
reading and the desire to seek joy in reading do not get
developed.
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We now need to stop this continuous failure of schools
and we can do that. If we give space to children's own
knowledge and experiences in the class while teaching
them how to read, then they will learn to read as easily as
they learn to speak at home. Every child can learn to read
with meaning within the first few months of schooling.
All we need is a rigorous effort and freedom from the
grip of the letter-sound approach to be able to think from
a fresh perspective. NCERT has taken an important step
in this direction. A 'Graded Reading Series' titled Barkhaa
has been developed in sync with children's innate cognitive
capacities. The conceptual basis of this series is that if
children read with meaning and pleasure from the
start itself, they will learn to read quickly and will
become successful readers. A graded reading series is
a pedagogic tool which will help the children of Classes I
and II in learning reading and to arouse in them the urge
to read more and more.

HOW DO CHILDREN LEARN TO READ?
Prediction plays a very important role in the process of
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reading. Beginning from the first day of school children
must get ample opportunities to predict the text when they
learn to read. It does not generally happen. In the initial
primary classes children are only taught to match letters
with sounds. It is assumed that the children will gradually
learn to read by establishing a link between letters and
sounds. Even if children manage to pick-up reading by joining
letters, they still do not become successful readers; leave
alone developing an opinion about the text. One reason for
this failure is that we never pay sufficient attention to train
children in the skills of prediction.If a child  tries to read
using her/his innate capacity  to predict she/he is
discouraged.
An effort has been made in Barkhaa for children to get plentiful
opportunities of prediction while reading the stories of this
graded series. Children will also be able to use their
experiences, pragmatic knowledge and awareness of spoken
language while making predictions about the text. Therefore,
all the stories of Barkhaa have been developed on the basis
of children’s everyday experiences. The skill of reading
makes an important contribution in cognitive development
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children. When children get lots of books to read on their
own, not only will they develop reading capabilities but will
also benefit cognitively in every area of school knowledge.

FORMAT OF BARKHAA STORIES

Barkhaa has forty stories across four levels spread out in
five themes. The number of sentences and the complexity
of the plots in the stories increase as we move upwards
across the levels. There are two central characters in every
theme and the stories have been presented through their
perspective. Jamaal and Madan are neighbours who take
lot of interest in food. Similarly, Rama and Rani are sisters
who feel warmly related with every thing and person around
them and pay attention to the finest details of people’s
activities or actions. Kajal and Madhav are siblings and
through them we can experience the pleasure that children
get by observing and by being with birds and animals. In
the stories of Jeet and Babli we learn about children's
indigenous games and interesting strategies used by them
to play those games. Tosia and Mili are friends and like any
other girl both want to learn about each and every thing in
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of their surroundings and do not bother much if things fall
or break, on the other hand they find an opportunity of
playing in such events.
There are four levels in the stories of Barkhaa. Gradation
across levels has been achieved by variation in syntax,
number of words and number and complexity of sub-plots.
As we go higher across the levels the number of sentences
and sub-plots in the stories increase.
First level -There are ten stories at this level. Every theme
has two stories. Each story has one sentence with an illustration
on every page. Only one event takes place or one problem is
solved in the entire story. There is a lot of repetition in the
syntax which helps  children recognise words.
Second Level -There are ten stories at this level too. There
are two stories of each theme  having two text sentences on
every page. The number of words has been increased. There
are illustrations on every page at this level as well. Here, too
there is repetition in the syntax; however it is less than the
first level. At this level also the stories revolve around one
event or a problem.
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Third Level - At this level too there are ten stories in all,
with two from every theme. However there are three
sentences on each page of the book and the number of
words has been increased as compared to the second level.
Two to three smaller events or sub-plots have been
developed within the main plot. There are illustrations on
every page to give flight to children’s imagination.
Fourth level - There is one illustration and four sentences
on every page of all the ten stories of this level. Stories
have two to three plots which lead to increase in the number
of words. There is a repetition in the plots but very little in
the syntax.
After completing all the stories of the previous level, when
children will pick up the stories of the next level, they will
themselves feel motivated to read further. If a child wishes
to he/she will have the freedom to re-read the previously
read books as many times as they want. There is a
pedagogical advantage in re-reading the previously read text,
but this kind of flexibility is rarely given in the text available
in our schools. This flexibility not only enables children to
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develop a confidence that she could understand a previously
read text better, but she also gets an opportunity to
understand several concepts from newer perspectives.

CHILDREN’S EVERYDAY EXPERIENCES WITH BARKHAA

Barkhaa stories have been knit around children’s contexts
and their everyday experiences.
By seeing the reflections of their own experiences and
contexts, the children will get support in reading by
predicting the text. All the characters of Barkhaa are small
children who are of our intended readers’ age. The aspect
that received a lot of attention and consideration, while
developing the stories of Barkhaa, is that every story
revolves around a small event or a thing which the children
of this age-group find very interesting and exciting. Events
have been expanded from children’s perspective. Unlike
grown-ups, children do not get anxious to clean the mess if
something drops on the floor. They become immensely
happy if they spot a bird's egg and assume the responsibility
of saving it from cats and dogs. Whatever children do in
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such situations is the main element of these stories.
REPETITION IN THE STORIES

Familiar contexts have been used in the stories so that the
children can relate with them and can identify with the
characters. While understanding the stories through illustrations
when children will pay attention to the text beneath they will on
their own understand what is written there. Along with
understanding the story, children will pick up a few simple
sentences easily. All the sentences in Barkhaa are of spoken
language. This will enable the children to establish a link between
spoken and written language. They will learn in a tacit way how
to write the spoken word or idea.

STORY IN ILLUSTRATIONS

An illustration has been given on all the pages of Barkhaa
across the four levels. In the initial phase of schooling when
children cannot read the written text they will understand
the stories with the help of illustrations. It is with this
expectation that a special effort has been made in developing
illustrations for Barkhaa. They have not been limited to the
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events of the stories. They are made more lively and close
to reality. This will help children in deriving joy from
illustrations, understanding the stories and getting
opportunities to talk and discuss about various things.
Children have been with presented with dignity and grace in
these illustrations. Their innocence has neither been
exaggerated nor trivialised.
Often images of children are clichéd in stories, but in
Barkhaa their representation has been realistic and true to
life. This will enable the intended readers to relate with the
stories and find a reflection of their own life in them.

MORALS AND VALUES THROUGH LANGUAGE

It is widely believed that children must learn a lesson out
of whatever they read. While evolving the conceptual
framework and developing these stories a conscious
attempt was made to resist the general adult impulse of
teaching values to children. Life's naivety and children's
small joys and pleasures have been woven lucidly in the
language of Barkhaa. Language is a treasure in itself. Its
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biggest challenge is to provide expression to children's
experiences and touch their hearts. Every child wants to
be brave, face dangers with courage, be fearless in difficult
circumstances and confident while presenting her view-
point in front of adults. All children engage in such small
endeavours all the time in their lives. It is this aspiration
and innocence of children which has been recognised in
Barkhaa.
Values have been woven in subtle manner in Barkhaa stories
so as to sensitise children naturally. For example, Jeet’s
desire to learn his father’s skills of playing a tabla, in the
story Tabla , is a commendable value in itself. In Nanee ka
Chashmaa, the concern and dedication with which Rama
looks for her grandmother’s pair of reading glasses,
conveys the sensitivity of a small child towards an old
person. In Talab ke Maje Kajal and Madhav reassure
themselves that the egrets will come back next year when
both of them see the birds flying away. In this story the
ideals of waiting for somebody, understanding nature’s cycle
and accepting others with their peculiarities emerge on their
own. Such values are natural part of children's life .
Children's innocence,
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their honesty, the pervasive desire to learn something new,
a longing for love and the energy to do everything on their
own are some of the biggest values and innate morals through
which teachers and parents will understand children's ethics.

READING RESOURCES

In the third chapter of National Curriculum Framework
(2005) a recommendation has been made under the title Why
don't children learn to read? that the classroom needs to
provide a print rich environment displaying signs, charts, work-
organising notices, etc. that promote ‘iconic’ recognition of
the written symbols, in addition to teaching letter-sound
correspondence. At present our education system is suffering
from a deprivation of these above mentioned resources which
are essential for children's development. Children of
resourceful families get such facilities at home in the normal
course, such as – books, magazines, newspaper and family
member's habit of reading them regularly. Children from poor
families and rural areas generally remain deprived of such
resources. By placing the reading-series of forty stories in
Teachers have to make an effort to ensure that children
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classrooms we can compensate for this deprivation. Seeing
their wards getting a reading-series will generate a new faith in
parents that there is plentiful reading-material available for
children. Barkha series will help children develop a reading
habit for their own happiness and enable them to become
life-long readers.

THE ROLE OF TEACHERS

Barkhaa graded reading series has been developed with
this thought that it will assist teachers in meeting some
curricular goals. It has to be particularly kept in mind that
the reading-series is not a textbook. Teachers can see this
series as a complementary pedagogic material which needs
to be given to children for reading. Teachers are expected
to place this reading-series in such a manner in the classroom
that the children will have easy access to it. Teachers must
constantly encourage children to keep reading the stories
of Barkhaa. They should introduce children to the stories
and regularly hold discussions about the characters and the
illustrations. The reading-series is especially made for
children, therefore, do not panic about wear and tear while
giving it to them.
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read the books level-wise which means that they proceed
to the next level only after reading all the ten stories of the
previous level and finally reach the fourth level in this manner.
Although Barkhaa stories have been divided in four levels
yet teachers should not treat this classification as a hard
and fast rule. Do not scold or snub a child if she picks up a
fourth-level book before others. Teachers should not get
worried if a child wants to read a book repeatedly or wants
to go back to the first level books even after reaching the
third level. It is natural for this to happen. A child's confidence
builds after reading a few stories and then she herself wants
to derive joy by reading previously read stories again and
again. She remains excited that she can understand those
stories better as compared to how she understood earlier.
Therefore, it is necessary that the teachers take the children's
desire to re-read certain books as a motivational signifier.
The greatest implication of a child's desire to re-read is that
the child is judging her own progress and is moving ahead
with poise and determination. Teachers are expected to
encourage children to read Barkhaa stories while remaining
flexible in their orientation.
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Stories of Graded Reading Series-Barkhaa
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